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INTRODUCTION 
 

 

Sections of this Educathe+ Manual (®Introduction¯, ®About Educathe+ 

Partnership¯, ®The basics of drama-action model¯, ®General process of the 

Drama-Action workshop¯ and introduction part of ®Evaluation¯) were 

originally published in the first Educathe+ Manual (E+ C1 Invisible Ability: 

Manual for Educators). Since this Manual continues on the first (C1) 

E+Manual, those sections are republished here to provide context to new 

readers and prepare them for the new Practical Manual for building your 

own drama-action workshop, exercises and evaluation of the activity. 

 

The E+ Manual is an open licence tool for all those wanting to use educational theatre in their 

work, particularly when working with people with disability and addressing subjects such as 

raising the inclusion of people with disability and raising their employability skills.  

The manual came to life from the collaborative work done from 2015 until 2017 by seven partners 

who shared their work and knowledge of the educational theatre during the Erasmus+ funded 

KA2 Strategic partnership titled ®Educational theatre as the place of  raising inclusion and 

employability of people with disability¯ or ®Educathe+¯, for short.   

The design of the man ual is focused on bringing a holistic overview of the practices, models and 

experiences that were used and/or developed during our partnership. This way, readers can 

evaluate the usefulness of practices in this Manual, select those they see compatible with  their 

work and then have the basic theoretical background and examples of practices that are ready to 

be used in reader­s educational process and his or hers own environment.  

It is not a Manual of answers but rather of exciting ideas, methods, models of work and concrete 

practices and exercises that aim to  inspire the reader . Regardless if you are working with people 

with disability (PWD), w ith some minority group, general publ ic or children, we hope you will find 

something that will help you in your work or help you create ideas that will improve your 

educational work.  

We hope we have succeeded in our effort and that this Manual will be useful to all those working 

with people w ith disability.  

Feel free to use the materials in your work  and contact us at educathe.plus@gmail.com , follow us 

on Educathe+ Facebook page or get to know us better on our E+ Sharing platform . 

ABOUT EDUCATHE+ PARTNERSHIP 
 

EDUCAtional THEatre as the place of raising inclusion and employability of People with Disability 

(®EDUCATHE+̄  or ®E+¯) is a partnership of eight partners from six EU member states and one 

partner country who strive to enhance employment of people with disability (PWD) through use 

of educational theatre. This method enables partners to:  

o empower people with disability by developing their Key Competences,  

o share old and develop new methods  

mailto:educathe.plus@gmail.com
https://www.facebook.com/educathe.plus/
http://upset.hr/en/e-platform/
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o enhance visibility of abilities of people with disability (who are usually left on 

margins of the  labour market due to prejudice and social stigma)  

The partnership was initiated by Association for prevention of stigmatization  and education 

through theatre ± UPSET - from Zagreb, Croatia and joined by seven organizations from six 

countries of Europe : Akdeniz University  (Antalya, Turkey), Gemeenschapcentrum  De Zeyp ± DE 

ZEYP (Brussels, Belgium), IntegrĚcijas inkubators ± I+I (Ventspils, Latvia), Teatar Tsvete (Sofia, 

Bulgaria), O.C.E.A.N. Organization of culture, education and advice in networks NGO (Athens, 

Greece), A.R.A.T.O.S. Politistiko Somateio Proothisis Theatrikis kai Kinimatografikis Texnis Aratos 

o Soleus (Thessaloniki, Greece) and Associazione Diversamente ± ADM (Syracuse, Italy). 

 

 

 

 

 

UPSET 
Zagreb, Croatia 

Website: http://upset.hr  
E-mail: upset.theatre@gmail.com  

ARATOS 
Thessaloniki, Greece 

Website:www.theatroaratos.com  
E-mail: theatroaratos@gmail.com  

 

GC DE ZEYP 
Brussels, Belgium 

Website  :  
www.dezeyp.be  

E-mail: 
ivo.peeters@dezeyp.be  

AKDENIZ UNIVERSITY 
Antalya, Turkey 

Website  : 
http://www.akdeniz.edu.tr  

E-mail : 
erasmus@akdeniz.edu.tr  

    
    

 
 

 
 

O.C.E.A.N. 
Athens, Greece 

Website: http://www.oceanorg.gr  
E-mail: info@oceanorg.gr  

Associazione Diversamente 
Syracuse, Italy 

Website:  

 diversamentesiracusa.org  
E-mail: 

info@diversamentesiracusa.org  

TEATAR TSVETE 
Sofia, Bulgaria 

Website: 
www.theatretsvete.eu  

E-mail: 
theatre_tsvete@abv.bg  

 

IntegrĚcijas inkubators 
Ventspils, Latvia 

Website: 
http://iincubator.weebly.com  
E-mail: integration@inbox.lv  

    

 
Educathe+ 2015-2017 

 
The partners were aware that, on the one hand, disability is a social issue that has been addressed 

significantly by the EU in the recent years but, on the other hand, that social stigma and prejudice 

is still present among the employers and the general publi c thinkin g that being disabled means 

being unable to work.  

As organizations with years of experience in working with and for disabled people, partners found 

that prejudice persists because of lack of interaction between the disabled and the "non -

disabled"  (employers). During our prior work and research, partners found that a goal -oriented 

interaction between the "non -disabled" and people with disability results in higher levels of 

http://upset.hr/
mailto:upset.theatre@gmail.com
http://www.theatroaratos.com/
mailto:theatroaratos@gmail.com
http://www.dezeyp.be/
mailto:ivo.peeters@dezeyp.be
http://www.akdeniz.edu.tr/
mailto:erasmus@akdeniz.edu.tr
http://www.oceanorg.gr/
mailto:info@oceanorg.gr
http://diversamentesiracusa.org/
mailto:info@diversamentesiracusa.org
http://www.theatretsvete.eu/
mailto:theatre_tsvete@abv.bg
http://iincubator.weebly.com/
mailto:integration@inbox.lv
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mutual understanding and cooperation ± which, in favourable circumstances , can lead to raising 

the employment and lowering of prejudice and subsequent discrimination.  

The basic grounds for this partnership was laid out in 2008 when organizers and participants of 

the "Educational th eatre as the place for  overcoming discrimination of PWD ± EDUCATHE¯ 

Grundtvig workshop found that a new and innovative educational drama -action model has a 

profound educational and life altering impact s on "non -disabled", disabled and educators alike.  

What made drama-action mo del useful in terms of this partnership is that it is an open model that 

welcomes new input and is in constant development - which partners  found especially important 

since they  wanted to address  the needs of different local communities in the EU  and partn er 

countries . As such, the partnership is developed in order to share methods and enrich  them 

through shared experience ± with focus on raising inclusion and employability skills of all those 

involved.  

During the partnership, partners agreed to organize eight learning activities (educational theatre 

workshops) that end with public performances, in accordance with the underlying drama -action 

model of using theatre for education, civil activism and research.  Each workshop ends with a 

performance so that the workshop venue becomes a place of sending positive messages about 

inclusion and employability and a  meeting point where people with disability and the general 

public can interact, share and debate.  

 

TIMELINE  OF EDUCATHE+ PARTNERSHIP 

Learning activities  combined with performances aim to involve educators who are disabled and 

"non-disabled" and indirectly the general public, media and legislators (through our 

performances) - therefore addressing all "stakeholders" of the low employability of PWD issue.  

Built on a proven model that allows all partners to incorporate  their own mod es of educational 

theatre work,  this partnership consists of 8 inter national educational workshops with 112 

mobilities by  both ®disabled¯ and ®non-disabled¯ particip ants the partner s use the partnership to:  

o develop  Key Competences necessary for employment (also known as "soft -skills")  

o share and innovate their practices  

o develop eight  theatre publi c-dissemination performances  

o raise public awareness of economic discrimination of disabled people  

Each workshop and each performance is a unique space of sharing practices, empowering 

educators and people with disability. Each workshop ads in its own way to developing 

participants­ key competences for lifelong learning and raising their  employability skills.  

 

 

 

 

VENTSPILS

LATVIA

SOFIA

BULGARIA

SYRACUZE

ITALY

ATHENS

GREECE

ANTALYA

TURKEY

BRUSSELS

BELGIUM

THESSALONIKI

GREECE

ZAGREB

CROATIA



8 
 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



9 
 

THE BASICS OF DRAMA-ACTION MODEL 
 

Throughout the duration of the partnership, a single basic model is used ± the drama -action 

model. It was developed by sociologist Ivan Hromatko for  his dissertation ®Theatre as the place 

for action research on stigmatization¯. Hromatko wanted to develop a research tool that can 

accommodate all elements necessary for a public sociology approach which, as its main advocate 

would say, needs to valorise ®civil society¯ above state and market¯ (Burawoy, 2005: 155). To 

achieve this, it was necessary to design spaces suitable for applied research, reflexive non -formal 

education and civic activism.  

The answer was found in drama-action, a flexible model (or fr amework) that allows multifaceted 

approach to a difficult subject or, put in the context of Educathe+ partnership,  allows Educathe+ 

partners to show that  using theatre and drama (and performative arts in general) in non -formal 

education for adults has the potential to create positive impacts on individual, social and cultural 

level. On the individual level, the use of theatre in non -formal education improv es the lives of 

people with disabilities (PWD) by educating them about the Key Competences which, in turn, 

raises their employability and empowers them. This opens up an opportunity to make an impact 

on the social level but, for it to happen, empowered PWD  need a public platform where they can 

show their abilities and challenge the social stigma among the general public and employers  who 

perceive people with disability as being unable to work.  This is why all drama-action model 

educational activities end with visibility and dissemination activities ± public performances. Those 

performances could make an impact on the cultural level as they are often a new form of cultural 

expression made by collaboration of people with disability and ®non-disabled¯ who send positive 

messages of inclusion, empathy and solidarity. In the grand perspective, those small steps can 

lead to a greater cultural impact that will make social stigmatization of people with disability a 

thing of the past.  

Years of research showed that eve n though drama -action model was primarily designed as a 

research tool, it can be also used in education and in civil activism activities. In the context of this 

partnership (and non -formal education) drama -action model is ideal since it is flexible framewo rk 

that can accommodate any other educational process  and it is suitable for working with 

marginalized groups and taboo topics .  

Theoretical background of drama -action  model is built li ke a funnel that leads from abstract 

generalisations about how social k nowledge is made to the specific practical level.  

The very real necessity and ability of human beings to influence the body of social knowledge and 

change its elements that produce negative outputs (social stigmas)  is defined by Berger and 

Luckmann­s social constructivism. Their theo ry of social construction shows that - even though 

most of us tend to forget - social knowledge, social reality and  our dominant world view are 

manmade and changeable when a new action/knowledge is introduced into the perma nent 

dialectic process of externalisation -objectivation -internalization  (Berger & Luckman, 1992).  

How to create  new knowledge when  those involved have already been socialized, i.e. already have 

internal ized social stigmas and have learned to avoid  and stigmatize the Other, has been shown 

by Erving Goffman. Alongside providing the definition of stigma and defining its types depending 

on the immanence of stigma (discredited and discrete) and depending on t he attribute (physical, 

character or tribal stigma) perceived to be spoiling the ®normal¯ identity of an individual 

(Goffman, 1990), Goffman has shown that the only way to change how Us perceives Them and 

avoid leaning on stereotypes is intense , non-routin e interaction with the Other. Coming back to 

social constructivism , this would mean that in order to create new knowledge that is free from 
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already taught recipes that indorse stigma and dehumanise Others, an alternative worldview has 

to be provided. This worldview is given by the d ramaturgical perspective  that puts us all on social 

stage and effectivelly allows Us to perceive Them on equal ground ± as actors trying to maintain 

our appearances in everyday social interactions (Goffman, 1956) . By doing so, it creates an 

alternative reality of actors and stages in theatry of society which is compatible with Victor 

Turner­s view of the basic learning and socialization process - the rite of passage. Turner ­s version 

of rite of passage is taken out of rituals and ceremonies and put into leisure setting of symbolic 

theatre where values of freedom from roles, critical (reflexive) thinking and intense interaction 

dominate (Turner, 1982). Theatre becomes a world in which learning about Self and the Other 

occurs by passing through the three stages of rite of passage: separation stage, liminoid or 

transformation stage, and reincorporation stage. By actively learning the techniques of 

educational theatre, movement, acting or drama and by changing and exploring roles, Us and 

Them can better understand the motivations of the other side and develop empathy. However, 

the process of learning is open and free which can result in chaos and fear. To avoid this and to 

unite those Us and Them in a goal-oriented quest for new knowledg e presented in new and 

positive actions that overcome prior negative act ions/knowledge, the process of action  research 

is introduced into the most vulnerable (but also the most exciting!) transformation stage of rite 

of passage. Using Lewin­s process of reflection, planning, action, observation and reflection 

(Lewin, 1946), action research makes Us and Them focused and reflexive in our search for a 

sustainable and agreeable answer  to the given problem (in this case inclusion and employability 

of people with disability) .  

Drama-action model is  a necessary meeting point for Us and Them. Us and Them can be defined as 

two groups that find themselves in some sort of social drama ± be it for reasons they brought on 

by themselves or through socialization that has thought both groups to stigmatize the other side. 

In Goffman terms, the importance of this mixed and intense interaction is to bring both sides 

together so they learn (through intense and non -routine positive e xperience) empath y and 

solidarity. Goffman referred to  such people as being wise since they have developed empathy and 

understanding for the plight of stigmatized people due to immediate and personal interaction 

that broke the social stereotypes and presen ted them with the humanity of otherwise 

dehumanized and stigmatized people (Goffman, 1990). Drama-action model is designed in a way 

that it educates everyone involved in the process and therefore must be a place of equality, 

democratic decision -making and critical (reflexive) thinking.  

It should be noted that drama -action gives 

creative priority to the participants ± they are 

the on es who create the final performance.  

This does not mean that workshop facilitators  

are to sit back and watch it  unfold. They need 

to create the atmosphere and provide the tools 

that participants will use in exploring the 

subject and developing their publi c 

performance. In a sense, they are responsible 

for creating the alternative world in which both 

sided can come together without prejudice to 

work, explore, debate and create together. 

They should not lead but rather follow, as a parent would follow a chil d, and help or guide the 

participants when necessary or asked for. For this, facilitators (educators) must be informed 

about the subject that is going to be explored and they have to have the educational and artistic 

knowledge they can transfer to the part icipants. Preparation should be done from secondary 
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resources (e.g. literature) but it has to be combined with experimentation (e.g. trying out 

exercises on their own or planning by implementing action research) and inclusion of the 

experience of the parti cipants (with pre - and post- workshop surveys).  

In order to  achieve the highest level of non -routine interaction between  Us  and Them and to 

enable the educational and civil activism elements of the model to come to life and influence 

beyond the limitatio ns of the educational (workshop) setting, We are invited to create a theatre 

performance and send a message to the immanent and remote audiences (by technology). The 

performances are given to a live audience, which enhances the newly developed group identi ty 

of We who have shared the amazing experience  of performing in front of an audience . Following 

the performance, a discussion with the audience is held in order to address the subject in more 

depth, share experiences and find new insights. That intense experience enhances key 

competences (or employability skills) which has an empowering effect and creates solidarity 

beyond the barriers that divide us in everyday life. It is advisable to record the final performance 

so it can be used for research, remote education or dissemination of results.  

  

GENERAL PROCESS OF THE DRAMA-ACTION WORKSHOP 
 

Since drama-action emphasizes the experience and creative ability of the participants, the best 

way to prepare for a drama -action workshop is to have the preliminary survey and post -activity 

survey. This can be done in situ (at the workshop) or via internet (before the arrival and after 

departure of participants). That way workshop facilitators can: a) tailor suite their workshop to 

the needs of a specific group of participants, b) receive feedback and use it to improve future 

workshops. It is also very important in  drama-action model to write a diary. It is later  used by 

educators to document and share practices and exercises with educators outside of the 

partnership.  

Drama-action  workshops follow Turner­s rite of passage  learning process with addition of Lewin­s 

action research. It consists of three stages: separation stage, liminoid (or transformation) stage 

and reincorporation stage (Turner, 1982). Lewin­s action research consists of reflection, planning, 

action, observation and reflection again (Lewin, 1946) and it is added to the liminoid stage of rite 

of passage in order to focus the particiapnts and make the process goal -oriented.  

Participants  enter the new, alternative world by symbolically sep arating themselves from their 

roles in everyday life. From routine, they enter into a non -routine and new world that is dominated 

by values of theatre. Those are freedom from roles, reflexive (critical) thinking and intense 

interaction (Turner, 1982). As a predominatly £free® world, norms in that world are set by its 

inhabitants. In other words, participants themselves set the norms. To help participant­s 

symbolical separation and entering into the altern ative world, workshop facil itators should 

prepare the grounds for such separation by choosing the symbol of separation . This can be done 

in several ways: through vision (drawing the limits of alternative world on the floor), interaction 

(using exercises that make participants interact in non -routine, theatrical ways) or introspection 

(by using exercises for relaxation , meditation , intense physical activities, such as warm up). 

However one does it, it is best to involve the perspective of the participants wh ich can be done if 

they are given an introduction survey with questions about their motivations, prior 

knowled ge/experience and expectations. In this stage, participants should also be informed 

about the subject that they are exploring, the basic questions , values and norms. 

Once the participants have entered the alternative world, they enter the liminoid or 

transformation stage. Even though all stages are important for learning to happen, liminoid stage 
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is perhaps the most important due to its vulnerabilit y. Namely, it is a space in which the highest 

level of freedom possible should be achieved. Meaning, the participants should be aware of their 

freedom and they should actively act upon it by exploring the workshop subject, workshop space, 

objects that fill  it, other participants and themselves. This is liberating on the one hand, but on 

the other it can incite fear of the unknown and make participants lose focus. To prevent this, 

action research is added. It­s goal-oriented and action prone approach is exactly what is necessary 

to keep this stage free but productive. Also, action research is very inclusive which allows the 

participants to keep their main role in creating the final performance  ± which is of high est 

importance in drama -action . Once there, participants are first given a set of tools that they are 

invited to use in exploring the subject and preparing the performance. Those tools originate from 

drama practitioners and performative arts that can be fo und in classics such as Augusto Boal­s 

®Games for Actors and Non-Actors¯. No particular school of drama practitioners is followed, but 

rather we use those tools that are compatible with the goals and the subject of the workshop. If 

possible, participants s hould receive all classical tools for acting: body expressions, imagination, 

voice, personalizing, improvisation, external stimuli and script analysis. This way, they will be able 

to explore the subject in a more creative way than simply talking about it a nd also they are 

preparing themselves for their appearance on stage. The difference is that the ®script¯ should be 

the subject being explored (basic information  about the subject , written materials, their answers 

to questions from the introduction question naire etc.). 

Additionally, participants should explore the ®script¯ by going through the action research steps. 

First reflect on the status of the issue being explored, then make a plan, act on it, observe and 

then reflect again. Two main questions lead th em in this process: ®What negative actions  define 

our problem?¯ and ®What positive actions overcome our problem that  we want to present to the 

public ?̄  In other words, they are invited to define the present status of the issue and then not 

only imagine but  act the solution that comes from mutual trial and error search for positive 

actions. 

Finally, participants enter the reincorporation stage that symbolically brings them back to the 

everyday life and their roles, but now being enriched for the experience. To do so, participants 

need to share, debate and discuss what was good and what needs to be improved (with focus on 

the subject and the positive action they want to present to the audience).  

This process is done every day of the workshop and its du ration  depends on the stage the 

workshop is in. If we have just started, the separation stage should be dominant (to create good 

atmosphere of trust and group belonging) and other two stages subservient to it. For the most 

of the workshop the liminoid stage of exp loration should be dominant. As we approach the final 

performance the reincorporation stage should be dominant ± with less exploration and more 

discussion in finalising the message and the elements of the performance. Drama -action model 

should follow these  stages as much as possible as every stage has a distinct purpose. Therefore it 

is important to create a n inclusive space and give time to the participants for separation ( by 

creating  group cohesion through group games, tangible interaction, physically in tensive activities 

and/or creating  a space of peace and clarity through meditation or relaxation exercises), 

transformation (free exploration of all m eans of performative expression ) and re-incorporation 

(defining positive actions and summarising the findin gs about the subject or work done that day ). 

Even so, drama-action  can be used in many different settings and in many different ways. One of 

the ways it was used during Educathe+ partnership is presented in the next chapter.  
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PRACTICAL MANUAL FOR BUILDING YOUR OWN 
DRAMA-ACTION WORKSHOP: C8 I AM FREE 
 

This manual is the eight  of nine  manuals that will share the experiences and practices from all 

Educathe+ partnership workshops and performances. The goal is to inspire PWD and educators 

to use educational theatre in their work and help them create their own drama -action wor kshops.  

The eight  Educathe+ partnership educational drama-action workshop ®I am Freē  was held in 

Ventspils  (Latvia) from 3 rd until 7 t h of July 2017. As all Educathe+ workshops, the Ventspils 

workshop in cluded participants from Greece, Latvia, Bulgaria, Belgium, Croatia, Italy and Turkey 

(people with disabilities and people who deal with the problems of those disabled) and it was 

thematically concerned with increasing the employability of persons with disabilities and their 

skills. The workshop was organized by Integracijas Inkubators and it was concluded with a public 

performance on 7th July 2017. The workshop was led by educator, actor and drama therapist 

(board member of Latvian Drama therapy association) Anna Steina and o ccupational therapists 

Anasstasia Bajeva-Minalko and Jelena Kaskevich. The final workshop of the partnership invited its 

participants to join their  Fairy tale, where they tried  to discover different situation s of everyday 

life from the Fairy  tale character­s position (which makes exploration detached and easier) . By 

using fairy tale  scripts, we broadened  the borders of ourselves and we remove d the borders of  

our relations with the others on the labour market and in society. The educators used a  mixture 

of methods which were , basically, built upon a combination of Drama therapy ( which gives equal 

validity to body and mi nd within the dramatic context and The Story Within ) and Y. Silverman­s 

quote:  

£To create, to enter the process, we must be willing to fully commit ourselves to the 

unknown.  We don­t know where we are going or where we will end up. All we know is 

that there is a path and there are those who have gone before, fought similar demons, 

and found hidden treasures. The Story Within is an appr oach which honours the process 

of entering the unknown, and provides a safe container in which the client can work 

through difficult material. Somewhere hidden in the depths of each story lies a treasure 

waiting to be discovered.¯ 

This combination enabled the educators and the participants to  experience creative drama, 

national fairy tales , improvisation and role play, and to learn safe ways to face difficulties, anxiety 

and fear ± which leads them to find a new way to overcome their social stigma (people w ith 

disability) and  learn more about their inner resources  they could present to the labour market. 

The workshop contributed to the  raising of employability of people with disability by developing 

the EU Key Competences of participants and empowering them  for the labor market, such as: 

Cooperation and Collaboration, Adaptation and Adjustment, Self -Evaluation and Appraisal, Goal 

and Target Setting Skills and Abilities, and Sense of initiative and entrepreneurship. The 

culmination of the workshop w as flash-mob action ®I am free!¯ held on 7 of July at one of the most 

popular places of Ventspils. As a ®flash mob¯ type of activity, it was an interactive performance  in 

which participants from seven countries of Europe showed to the local community what it means 

to be inclusive and presented the capabilities of people with disability. It was an effort to raise 

visibility of people with disability and their situation in the labour market  ± by coming out of the 

®theatre hall¯ into the streets and everyday lives of community members . The importance of this 

workshop and performance for the community of Ventspils can be found in the fact that the 

workshop was recognized and approved by the Major of Ventspils and by the Latvian Ministry of 
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Social Affairs ± which is a step forward in recognising even further the problems of people with 

disability in the labour market and their possible solutions.  
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SETTING UP THE ALTERNATIVE WORLD 
by Marina Dimitrova  

 

£Only in playing is communication possible¯ 

D.W. Winnicott  

I­m free (I­ m free to play). 

Freedom... Actually, what means to be free? People say:¯ Free like a child¯. A very true expression, 

because only in childhood we are free - we are really free of social borders, prejudice, masks and 

roles. But, why we are free exact in childhood? What makes us happy in our childhood? What we 

were doing in our childhood and what we lost growing up?  

We all were playing  in our  childhood. We believe in fairy tales . We all are princes and princess, full 

of grace and fearlessness. We communicate and cooperate with animals and other strange 

substances without any prej udice, some of them we can tolerate or not. Everything is possible 

and everything is very real in fairy tales !  

The 8th  partnership workshop invites you to the Fairy tale where we­ll try to discover different 

situation of everyday life from the Fairy tale character­s position. Using fairy tales  scripts, we will 

widen the borders of ourselves and we will remove the borders of our relations with the others.  

The workshop­s participants will go through a mixture of methods which is, basically, built upon a 

combination of Drama therapy (Drama therapy  is a form of psychological therapy in which all of 

the performance arts are utilised within the therapeutic relationship. Drama therapists are both 

artists and clinicians and draw on their trainings in theatre/drama and therapy to create methods 

to engage clients in effecting psychological, emotional and social changes. The therapy gives 

equal validity to body and mind within the dramatic context; stories, myths, play texts, puppetry, 

masks and improvisation are examp les of the range of artistic interventions a Drama therapist 

may employ)   

The Story Within  (The process of finding and working with the right story, character, and dramatic 

moment  provides a safe container within which to connect the challenge in the sto ry with the  

client­s own personal problem. It  is the organic flowering of insight that allows for this personal 

transformation to take place.)  

Y. Silverman said: £To create, to enter the process, we must be willing to fully commit ourselves 

to  the unknown.  We don­t know where we are going or where we will end up. All we know is that 

there is a path and there are those who have gone before, fought similar demons, and found 

hidden treasures. The Story Within is an approach which honours the process of enterin g the 

unknown, and provides a safe container in which the client can work through difficult material. 

Somewhere hidden in the depths of each story lies a treasure waiting to be discovered.¯ 

While workshop participants will experience creative drama, nation al fairy tales, improvisation 

and role play, safe way to face difficulties, anxiety and fear and to find a new way to overcome it 

as well as learn more about their inner resources.  Trough fairy tale  heroes we can realize and learn 

how different and sometimes even antagonist  heroes can find a common language and overcome 

difficult situations. Trough acting it we can find and learn new adaptive strategies which can be 

integrated in our everyday life.  

In other words, we can enter a fairy tale world in which people with disability are those without 

are equal in the labour market.  



18 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



19 
 

EXAMPLES OF EXERCISES USED DURING THE ®I AM FREE¯ HELD IN 
VENTSPILS, LATVIA (3 ± 7 JUL 2017) 
 

The following  is an overview of  exercises that were used during the educational drama -action 

theatre workshop. This is just a fraction of exercises used by workshop facilitators and 

participants to design  a final performance. Therefore i t is imperative to note that these exercises 

are just one variation of the  exercises which can be used for learning or inciting creativity , curiosity 

or empowerment among the participants.  There are countless other exercises that can be used 

in drama-action and educators should always strive for self -development and learning new 

techniques and exercises. Not only that, these exercises can b e used in stages not as assigned in 

our example. They can be useful in achieving many different educational goals and it is up to the 

workshop facilitator and readers to recognize those they find useful for working with their target 

group. Finally, educato rs should feel free to invent or rearrange the exercises any way necessary 

- while keeping in mind : 1) the separation -liminoid -reincorporation  stages of drama-action and 2) 

that any change is welcome if you can answer to the  self -asked question ®why am I using this 

element/exercise/technique ?̄   

Being able and willing to invent new exercises just goes to show that the educator is involved and 

professional. It also shows that the workshop process will be tailor made to the needs of the 

target group and the to pic they are exploring in the workshop. We hope these exercises will 

inspire you to use them to raise inclusion and employability of people with disability and /or create 

many other exercises for other educational purposes.  

Since reincorporation stage is basically a modified focus group  with a set of topics/questions  that 

need to be discussed (what was good, what needs to be improved, which action had a negative 

and which action has a positive impact, what are the elements th at we want to show to the 

audience) and it includes a section of discussing the technical issues (e.g. agreeing on the use of 

lights, sound, costumes, scenery etc.), we will focus on presenting few  examples of exercises 

useful during separation and limi noid (transformation) stages.  
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